ANGLO-SAXONS CONTEXT PLANNING
	Phase 1: Introducing the team

	
	Steps
	Language
	Notes

	1
	Look at the notice-board
	Teacher (T) ‘This is the notice-board of a team of people’
	Items for the board

	2
	The notice -board - about the team
	(T) “I can tell you a bit more, but I don’t know everything’
	Teacher gives some background about the team

	3
	Inventing the team
	(T) ‘I was wondering, if we worked in office like that what would we want?”
	Involve children in the creation of the office space

	4
	The Meeting Room
	(T) What about the meeting room? How shall we have that?”
	This activity moves children into the fiction; establish them as the expert team. 

	5
	Into the Fiction
	Teacher in role (TIR) ‘Well thank you all for coming this morning…’
	In this step the teacher switches point-of-view to a member of the team and introduces the client – the BBC. Children Then look at episode pictures from the BBC as the team.

	6
	Next item on the agenda
	(TIR) ‘Our next job is to visit an Anglo-Saxon excavation site and see if it is suitable as a film location for episode 2.’
	(TIR) ‘the dig is in the corner of a farmer’s field,  it looks like they’ve found part of an Anglo-Saxon settlement.’

	7
	Preparing the location - the archeologists
	(T) “Lets just stop the story at this point and think about what we’re going to find when we get to the excavation site. 
	Stop the story and prepare the next location from ‘outside’ the fiction, much like stage-hands preparing the stage for the next act. 
Show the archeology powerpoint

	8
	Preparing the location - the artefacts
	(T)“As you know, the next part of this story happens on an archaeology site. I’ve laid out some of things we’re likely to find.’
	The ideas is not to create a ‘real’ excavation site, but one that represents a site for the story and has the feel of authenticity. 

	9
	Talking to one of the archeologists
	(T) “If you want to talk to one of the archaeologists…”
	Adult in role (AIR) as archaeologist answers questions


	Phase 2: The battle of Hastings

	
	Steps
	Language
	Notes

	1
	Looking at the battle scene painting
	Teacher (T) ‘“I’d like to show you a painting. When you look at it could I ask you first just to say what you notice.”
	(I) Describing

(II) Interpreting

(III) Some background information

(IV) Consolidating

	2
	Anglo-Saxon camp the day before the battle - soldiers training
	(T) “I wonder what the Anglo-Saxon camp was like the day before the battle?”
	Shift from play, through dramatic action, to invested action, by way of the use of the conventions of drama.

	3
	The arrival of Harold
	
	Using: The role actually present framed as a film. Can be stopped and restarted, or re-run. The children take positions as people in the camp at the moment the king arrives.

	4
	The Battle - in five steps
	“Stage 1,” I shouted, ‘Make the shield wall.
“Stage 2,” I shouted again, “Normans step forward and raise your weapons. Saxons hold the line.”
Stage 3, Normans step forward and choose your target.” 
“Stage 4, Normans strike!” 
“Stage 5, Normans fall back.”
	Convention 4, a painting from the beginning of the battle, with both sides lining up for attack. 

	5
	The Battle - the death of Harold
	“As the arrows flew through the air,” I related “high above the shield wall, Harold and his body guard looked into the sky. One arrow, from the many thousands, found its mark.”
	 On this cue the body representing the king fell to the ground, clutching his eye.
The moment held the whole class for a few seconds and then that part of the story was over.


	Phase 3: The news reaches the Queen

	
	Steps
	Language
	Notes

	1
	Setting the scene
	I read the following extract to the children: “The Queen lifted her head from her sewing when she heard the guards voice outside…”
	Use Strategy 2 -Sharing a partial narrative selected/created in advance 

	2
	The children’s contributions - ordinary life
	
	Explore what else was happening at the same time in the castle [Ref. Strategy 6: Children creating the images and resources].

	3
	The story continues
	For this step we turned the telling of the story into a kind of ritual using the line - 'In the castle on the night the Queen heard the news...'
	…followed by the children’s own contributions, for example: 'A traitor was hanging from chains in the dungeon'; 'The dogs where wailing in the kennels' etc

	4
	More bad news
	“So, how are the ladies in waiting and the guards going to be arranged when the messengers arrive?”
TIR speaking to the guards: “The messengers are outside, they have important news from William and wish to speak directly to the Queen.”
	Scene: the Queen’s bedchamber
Present: the Queen(AIR), her ladies in waiting and her guards

Arriving: a number of messengers from King William


	Phase 4: Bridging into the past – The Skeletons

	
	Steps
	Language
	Notes

	1
	Drawing the skeletons
	(T) “I wonder what brought these two people together.” 
(T) “It might be there were some clues on the bodies, discovered by the archeology team when they took a closer look.”
	Using a large sheet of appropriately coloured sugar paper we drew an outline around two willing volunteers, then added some drawings of bones - skulls, rib-cages, etc. 

	2
	Clues
	(T) “Leon could I give this pen and ask you to draw something on one of the skeletons, later discovered by the archeology team, which might give a clue to how this person died.”
	Student(s) add detail to the pictures

	3
	What might have caused the injury?
	(T) “What could have caused an injury of this kind?”  
(T) "You might want to work alone or in a small group. What we will be looking for is an image of what happened here about a thousand years ago." 

	The teacher is not waiting for the right answer, but creating an opportunity for a wide range of ideas and scenarios.

	4
	Using drama conventions to represent what might have happened
	
	View one or more (occasionally all) of the images created by the children. As they work, extend the thinking around their ideas, encouraging the other children to contribute.


	Phase 4: Bridging into the past – Objects from the settlement 

	
	Steps
	Language
	Notes

	1
	Settlement Story
	(T) “…the Anglo-Saxons were themselves invaders. They came originally from Germany on ships.”
	Show the children the map of the Anglo-Saxon settlements from Germany

	2
	Drawing a small artefact
	(T) “this was found, by one of the archaeologists… date the shard of pottery from the very beginning of the Anglo-Saxon period…”

(T) Imagine the story this bowl could tell? Of the people leaving their homes and travelling on ships, of arriving in a new land, or building new homes, of struggling and surviving.”
	(i) Take a piece of the A5 and draw in front of the children a small broken piece of pottery.
(ii) Turn over the paper and draw a small bowl
The switch here is from story-telling into story-making. Using the bowl as a bridging device to create a human story of an historical event. 

	3
	A Story involving the bowl
	(T) “I wonder if we could see an image, like a picture in a book, of something happening involving this bowl.”
	Use drama convention of a still image portraying the event as an image from a book.

	4
	Other artefacts - playing with ideas
	(T) You know the bowl wasn’t the only everyday object the archaeology team found from the earliest days of the Anglo-Saxon settlement? I’ve got here a list, and this isn’t everything…

By the time they had finished there were boxes full of stuff.” 
	The aim of this step is to create, with the children, a large amount of different everyday objects which could be found by the archaeology team from the early years of the Anglo-Saxon occupation. And use these as bridging devices to create new lines of inquiry and understanding. 



	5
	Other stories to tell - creating dramatic action
	(T) “I would imagine every object here, like the bowl, has its own stories to tell… I wonder if we could put the stories in order, starting with the earliest and finishing with the building of the settlement?
	Using convention 2,  the whole class practice making stories from  the different artefacts.

	6
	Sharing the stories - invested action
	Mini-step 1: “I’ve been making some notes, can I just check with everyone I’ve got the right information.”
Mini-step 2: “Right, Jamie you want to get your group together? Are you happy with us watching from here or do you want us a bit closer to the action?” 
Mini-step 3: Ch in the group  enact the scene, others watch.

Mini-step 4: Start by asking the watchers only what they saw. 
Mini-step 5: T draws attention to the ‘meaning’ of the action.

Mini-step 6: Action: What are they doing?
Motivation: Why would they do that?

Investment: At what cost?

Model: Where did they learn that?

Values: What kind of world do they want?
	The aim of this step is to use the short ‘films’ as a sequence of events from the history of the Anglo-Saxon people, documenting their journey from the homeland to their new settlement in England. 
Using: Action, Motivation, Investment, Model, Values

(T) asks the ch questions using the Action – Values model to deepen the inquiry

Repeat for each group. Time permitting.

	7
	Review, reflection and evaluation
	(T) Start a discussion of things you noticed from the session, drawing attention to significant events and meaning. Try not to interrogate. 

Extend the discussion to include: group dynamics, using drama, personal perspectives, developing skills and curriculum exploration.
	The aim of this step (the last of the sequence) is to look back, reflect on what has been done and evaluate the process. This can be done immediately after the drama sequence outlined above or later if time is short.


