	Overview

	Title
	The Young Soldier - Ancient Greece – NOTE: The resources for this unit are available on the imaginative-inquiry website: 

http://www.imaginative-inquiry.co.uk/2013/09/ancient-greece/

	Overview
	Author
	Tim Taylor

	
	Theme
	Ancient Greece

	
	Curriculum Focus
	History:  Ancient Greece – a study of Greek life & achievements and their influence on the western world (Curriculum 2014)

	
	Age Range
	KS2

	Context
	Scenario
	The remains of a young hoplite from Ancient Greece are found in a cave. It appears from the evidence that the soldier was trapped in the cave when the roof fell in. Along with the remains of his body, archaeologists discover his weapons, armour and a bag of personal possessions.

	
	Expert Team
	Designers of museum exhibitions

	
	Client(s)
	British Museum

	
	Commission(s)
	· To visit the archaeological site

· To work with the archaeologists to safely bring back the artefacts

· For a new temporary exhibition at the BM on life in Ancient Greece

· To design the exhibition:

· Display the objects in an exciting and informative way

· Explain to visitors the context of the exhibition

· And the finding of the body

· To explain about the historical context – role of the hoplites

· To create a possible reconstruction of the young soldiers life using historical sources


	Planning imaginative-inquiry

	Area of Study:

	PLANNING THE INQUIRY

(Ref: *Inquiry Questions Grid)

	Planned learning outcomes
	Knowledge
	(See mind map in appendix for more details)

· About the hoplite – function, training, clothing, weapons etc

· Life in A. Greece – family, ritual, worship, marriage, child-rearing, the role of hoplites, celebration, war, territory, art etc.

· Artefacts from the past – weapons, jewellery, art, sculpture, literature, drama, histories etc

· The history of A. Greece – development, Trojan wars, Persian wars, Peloponnesian wars, development of democracy, philosophy and art

· Different ‘tribes’ – Athenians, Spartans, Mycenaeans etc.

· Famous people – Alexander, Plato, Socrates, Homer etc.

· The role of women in A. Greek culture – education, family, child-rearing, health etc

· Myths, religion & worship – Gods, mythology and religion

· Architecture – Temples, theatres, palaces, homes, fortifications

· Sport & Leisure – Olympics, training for war, competition, games, women and sport

· The ‘cult’ of war – Constant war, the role of young people, coping with loss

· Life in A. Greece – cities, farming, trade, travel & commerce

	
	Skills
	· (Curriculum 2014) Address & device historically valid questions about change, cause, similarity and difference, and significance.

· (Curriculum 2014) Construct informed responses that involve thoughtful selection and organisation of relevant historical information

	
	Understanding
	· (Curriculum 2014) Understand how our knowledge of the past is constructed from a range of sources and that different versions of past events may exist, giving some reasons for this.

	Aspects of the area of study likely to interest & engage
	· Aspects of people’s lives

· Myths & legends

· Role of the hoplites

· Archaeology

· Sport & leisure

· Wars & conflict



	Inquiry Questions
	· How have Ancient Greece life & achievements influence the western world?

· What would be left of a body in these conditions after 2,000 years?

· What is the young soldier’s story?

· What does this tell us about Ancient Greek culture?

· What was the role of the hoplites in A. Greek culture and society?

· How were hoplites trained, prepared etc for their role?

	Lines of investigation
	· Study the role of Hoplites – training, preparation etc

· Study contemporary sources – historical records, paintings on vases, wall paintings, etc

· Study different media for information – books, pictures, documentaries, fictional retellings (film, TV etc)

· Study stories, plays and mythology

· Study the work of historians and archaeologists

· Study how reconstructions and interpretations are created of real historical people from the evidence – coherence, ‘historical’ accuracy


	PLANNING THE EXPERT FRAME

(Ref. *Expert Team Grid *Generic Clients Grid *Generic Commissions Grid)

	The scenario
	The remains of a young hoplite from Ancient Greece are found in a cave. It appears from the evidence that the soldier was trapped in the cave when the roof fell in. Along with the remains of his body, archaeologists discover his weapons, armour and a bag of personal possessions. (optional: the cave is near the site of a famous battle, possibly Thermopylae, 480 BC)

	The Expert Team
	Designers of museum exhibitions:

· With a history of designing interesting and informative exhibitions for a number of different museums

· Team are famous for using interactive displays, including actor and live action

· As well as dramatic reconstructions

	Client(s)
	The British Museum

	Other roles adding depth & challenge to the context
	· The archaeology team

· The Greek government

· People local to the cave

· Visitors to the exhibition

· Actors in the reconstructions

· BBC who are making a documentary about the cave and the archaeological findings

	The commission(s)
	· To visit the archaeological site

· To work with the archaeologists to safely bring back the artefacts

· For a new temporary exhibition at the BM on life in Ancient Greece

· To design the exhibition:

· Display the objects in an exciting and informative way

· Explain to visitors the context of the exhibition

· And the finding of the body

· To explain about the historical context – role of the hoplites

· To create a possible reconstruction of the young soldiers life using historical sources


	PLANNING ACTIVITIES & CURRICULUM LINKS

(Ref. *Generic Activities Grid)

	
	ACTIVITIES
	CURRICULUM LINKS

	Activities for the commission
	· Studying Ancient Greece:

· Hoplites, culture, society, religion, family, role of women, war, mythology, sport/leisure

· Studying Greece the country:

· Maps: territory, regions, place names, cities, seas & oceans, geographical features

· Create text for the exhibition:

· Information booklets

· Scripts for the actors

· Letters & emails

· Brochure

· Stories

· Newspaper stories

· Design & make artefacts for the exhibition

For other ideas for activities please refer to the planning tools in the Resources section below.
	· History programmes of study (POS):

· A study of Greek life & achievements and their influence on the western world 

· Developing historical study skills

· Geography: 

· Location knowledge, place knowledge, human & physical geography, geographical skills

· English:

· Read and discuss range of fiction, poetry, plays, non-fiction and reference books or textbooks 

· Writing: Draft & write, evaluate & edit a range of text types, incl. – Information, scripts, newspaper stories, letters & emails

· Drama: to develop creative and imaginative writing pupils can be encouraged to adopt, create and sustain a range of roles, responding appropriately to others in role… opportunities to create their own improvised, devised and scripted drama.

· Art & Design, Design & Technology

· Develop techniques, including control & their use of materials, with creativity, experimentation & an increasing awareness of different kinds of art, craft & design. 


	Planning the Start

(Ref. *)

	Planning the first sequence of steps into the imaginative-inquiry
	The following stages represent one way of establishing the imaginary context. They could be taught either as a continuous sequence of lessons or you might want the children to spend longer on stage 1 and 2, establishing their background knowledge with further activities, before moving onto stage 3 were you introduce the imaginary context. The choice is yours.

Stage 1: Background knowledge:

1. Show the class the British Museum version of The Battle of Thermopylae: Spartans v. Persians (see resources for details)
· Discussion
2. Show the Battle of Thermopylae Power Point slide show (see resources on web-page) 

· As you are showing the slide-show, talk about the different slides and ask the class what they notice about what is happening in the different depictions of the battle

· Use the slideshow as an opportunity to give the class information, i.e. Geographical information; historical background – the differences between Greeks (Athenians & Spartans) and the Persians; The location on the battle etc.

· Discussion and questions

3. Read the Story of the Battle (see resources on web-page) Note: Depending on the age of the class & their current reading levels you may need to give them help with some of the vocabulary or edit the written material.

· The class read the story first by themselves (provide appropriate support)

· Read the material again with the class – pausing to ask or answer questions of comprehension

· Read material a third time, this time with slide show on the whiteboard

Stage 2: (Optional): Further Background knowledge:
There are two History Channel documentaries available on YouTube, Decisive Battles and This is SPARTA! (See resources list below for details), you may find these useful to supplement the pictures and text already provided in step 1. Please read the notes attached to the resources before using them.

Stage 3: Starting the story

Bring the class together with Battle of Thermopylae slide show playing on a loop in the background.

You will need:

· The letter from the British Museum (see resources on the website)

· The “Young Soldier” Power Point ready to play on the computer (see resources on website)

· A brief case (or something similar), with an A4 folder containing the letter from the British Museum, copies of images on the ‘Young Soldier” slide show and a USB memory stick inside 

· An Adult in Role (AIR) as a representative from the British Museum, this can be either a man or a woman. 

· List of items found in the cave (See resources below)

1.  “You know this slide show could be part of story. I’ll explain. Imagine the start of a film. It begins with a close up of a brief case [show the children the brief case], the camera pans back and you see a man/woman carrying the briefcase as they climb out of London Black Cab. They are wearing a smart suit; you notice their shinny black leather shoes. The person looks up at a sign and takes a card out of the pocket; there is a close up of the sign. It says: [write this on the board] “Museum Exhibition Design Company”. The person replaces the card in their pocket and walks through the glass front door, which opens in silence, with a gentle push.”

2. “I’m just going to pause the film, as the man/woman walks towards the reception desk, and ask Mrs. Brown [the AIR] if she wouldn’t mind representing the woman in the film for us.” [AIR takes the brief case and stands facing the students].
3. “This will give us the chance to ask a few questions.”

Stage 4: Asking the AIR questions

Pausing the story at this point gives the students the opportunity to find out more of what’s going on. You might find you need to help them or guide them, and you might find you need to ‘protect’ the AIR from intrusive or unnecessary questions. 

1. “We can see you are very busy, would you mind if we ask you a few questions?”

2. AIR: “You’re right I’m very busy, but I don’t mind, as long as it doesn’t take long, I mustn’t be late”

The purpose of this stage of the sequence is:

· to introduce the students to the role as a representative of the British Museum 

· to give them more information about the Museum Exhibition Design Company

· to tell them she’s come for a very important meeting and she has a Power Point to show them, some images and a letter.

· not to give them information about the commission. If the students ask, then the AIR can say: “Well I can’t really talk about that, I’ve been 

Stage 5: Entering the story
1. “I wonder if we were the design company preparing to meet the woman from the British Museum, I guess we would be expecting her, we probably would have talked to her on the phone, perhaps exchanged emails. It would make sense to meet her in our company’s meeting room, don’t you think? There are a lot of us, I understand she’s brought a Power Point and some images, how should we be sitting do you think, in rows or in a circle?”

This discussion and re-organisation of the classroom need not take too long, the purpose is to help the students start thinking of themselves as the design company.

Stage 6: Meeting the client
In this stage the students (now representing the design company) meet the representative of the British Museum who will tell them about the finding of the young soldier’s remains, show them the power point, share with them the images and read the commission letter from the British Museum.

1. “Please come in, we’ve been looking forward to this meeting. We are all here.”

2. AIR: “Thank you, I’ve come directly from the British Museum, they have given me all the most recent information, which is on this memory stick.” [AIR takes the memory stick out of her brief case and gives it you. Plug it into your computer and load the programme]
3. [While this is happening, the AIR can take the opportunity to talk to the ‘designers’] “Thank you, we are so pleased you have given me the opportunity to talk to you this morning. All of us at the Museum are big fans of your work and we think you’re going to be very interested in this new project.”

4. “I know you’ve all seen the Battle of Thermopylae slide show we sent over earlier in the week, so I don’t intend to go over that again. The power point I’ve brought this morning is something different; it involves a very recent and exciting find.”

5. [AIR now shows the ‘Young Soldier’ Power Point, going through the slides one at a time answering any questions. 

Stage 7: Introducing the commission
1. AIR: “Along with this slide-show I have also brought along a letter from the Director of the British Museum, which I would like to read out to you.”

2. [AIR now reads out the letter from the British Museum outlining the work that they would like the Design Company to do]

3. AIR: “I would be very happy to answer any questions you might have.”

Once the AIR has answered the designer’s questions then it will be time for her to leave.

4. “Thank you very much for coming this morning, this is certainly a very interesting project. Hope to talk to you again soon. Goodbye”

The AIR leaves, leaving behind the folder of images she brought with her in the brief case.

Stage 8: Reviewing the commission
Spend some time sharing the images with the designers and answering any questions. Remember, you might not have the answers to everything.

Stage 9: (outside the fiction) Preparing the cave
This next stage could follow directly on from the previous stage or latter on in the week, depending on time and the disposition of the students.

You will need:

· A prepared drawing of the Young Soldier’s remains (a few bones) as in the photograph

· A copy of the archaeologist’s list of artefacts (See resources below)

· Several large sheets of paper

· A pile of A5 paper

· Access to the images brought by the AIR

· Access to Topic books on Ancient Greece

· (Optional) laminated pictures of an archaeological dig

· (Optional) laminated pictures of Ancient Greek artefacts of a suitable kind 

Prepare a space in the classroom large enough to work in, you will probably need to move back the tables and chairs.

Bring the students together.

1. “We’ve cleared the tables and chairs out of the way so we can use this space as the cave in our story. I’ve got here a drawing of the young soldier like the one in the British Museum slide-show. If you wouldn’t mind moving back to make some a room, I’ll put it here in the middle. Thank you. Our job this afternoon is to recreate the artefacts, swords, shields and other items found around the soldier’s body, along with the personal items that were also found close by. I’ve got the list here so we know what to make, here are some topic books where you might find similar kinds of things. Here’s a pile of paper. Remember these things are over 2,500 years old, ancient artefacts of enormous importance, please keep that in mind as you draw.”

2. The students draw the artefacts. Support them as they work.

3. When they are ready they place the artefacts around the body, “Remember everything will be important to the archaeologists, not just the artefacts themselves, but where they are in relation to the body. Anything, however small, might be significant.”

Once the artefacts have been created and placed round the body bring all the students together to evaluate, reflect and speculate.

1. “So, what have we got here? Is there anything in the way these objects are laid out that grabs your attention?”

2. “What about…?” etc.

3. “Did anyone find anything really small and apparently insignificant that the archaeologists might miss?” etc.

4. “What do you think happened here? It’s a bit of a mystery isn’t it?”

Stage 10: Bridging into the past

You need:

· The two slide shows from the British Museum (see resources on the web page: GreecehoplitesslideshowKS2 and GreeceExplorepicslideshowKS2b)
In this next stage the students will invent plausible histories for the different items around the soldier’s body. These are not necessarily things the archaeologists will know or be able to find out as archaeologists, but narrative histories from the soldier’s own life invented by the students as ways to study the world of ancient Greece.

1. “You know each one of these ancient items would have a story to tell. Some of these stories will be ones the archaeologists will be able to learn from what is left from the past. Others will be stories lost in time, beyond the analytical powers of the experts.”

2. “For example, I’m going to show you two slide shows that have been made by the real British Museum using artefacts from their own collection.”

3. Show the two slide shows to the class. 

4. “These slide shows contain historical evidence which has been researched and collated by experts at the British Museum. These objects we have created for our story have similar stories to tell. For example, [pick up one of the pictures of a sword drawn by the children] imagine if there was a small engraving on the base of the handle of this sword, which when translated says, ‘Bravery in the face of the enemy is the noblest act of a soldier’. Who do think might have carved this slogan?” Discussion.

5. “What if:

· [Action] “It was the young soldier himself on the eve of the battle, during the time when the enemy sat in their camp, waiting for the Greeks to surrender?” 

· [Motivation] “What might have been the reason for the soldier to do that?”

· [Investment] “How long would it have taken?”

· [Model] “Do you think others might have done the same? Do you think he might have learnt it from them?”

· [Values] “What does this action tell us about the soldier and what he believed in?”

6. “Could you please take one of the objects you created for the cave and invent a story that goes with the object. It might be something the archaeologists will learn or it might be something that will be forever lost.”

7. Activity: Students invent the stories, writing them on the back of their picture.

Stage 11: Dramatic action
In this next stage the students will re-create some of the events of the young soldier’s past by representing paintings of those events. These will create imaginary (but historically coherent) contexts for investigating the history and culture of ancient Greece.

1. “Working in groups, can you decide on one moment from one of the stories you have invented.”

2. “Can you now decide how to represent that moment as if it were a painting on a vase, like the ones we saw in the British Museum slide shows.” - Give the students time to develop their ideas. Encourage them to stand and find a place to work. Remind them the images they are creating are static and need to communicate what is happening without sound or movement.

3. Choose one group to focus on, bring all the other students in close to observe.

4. “We have a group here who have kindly offered to go first…”

Note: Of course a lot of what happens next depends on what the students have invented, making it difficult to continue with the planning steps in the form I have used so far. However, Dorothy Heathcote invented an inquiry sequence, which we can use to structure our questioning.

The sequence follows the following steps:

1. Ask the students representing the picture to start.

2. The teacher asks those watching to say what they can see, protecting those working from frivolous or embarrassing remarks. Ask those in role not to move or make a sound. The people watching are not trying to guess what is happening, just what they can see. 

3. After a short discussion, ask the people in the picture to relax and to confirm or correct the thoughts of those watching.

4. Ask them to return back to the picture. Then use Heathcote’s sequence:

a. Action – What actions are the people in picture doing?

b. Motivation – Why are they doing them?

c. Investment – What are the long term ‘costs’ to these people?

d. Models – How did they learn this way to act?

e. Values – What do they believe? How do they want the world to be?

Using this sequence for each group you can help the students to make meaning from the images and to develop knowledge and understanding about ancient Greek culture and people. 

At the end of the session bring the students together to reflect: 

· How was the work was done?

· How did that happen?

· What have we learnt about ancient Greece – people, values, beliefs, family, culture etc?

· How could this be used in the exhibition we are planning for the British Museum?

Stage 12: Planning the exhibition
By this stage the students will have:

· Developed knowledge about the theme.

· Created the objects [still in draft form] that will be in the exhibition.

· Invented some of the stories behind the objects.

· Began to think about how these stories and the background history can be used in the exhibition.

This is the last of the steps for introducing the context, from here please refer to the Generic Tasks and Generic Outcomes grids below for planning the activities of the museum exhibition designers and the Divisions of Culture grid and topic Mind Map for continuing research and classroom study.



	Resources, Links and Other Material

(Ref. *)

	
	Story of the Battle of Thermopylae

Video: - Both these videos are a good introduction to the battle. The second documentary “This is Sparta” contains a few graphic depictions of violence (so please watch it before showing it to your class to see if it is appropriate), however it contains much more detail and puts the battle into the historical context of the influence of Ancient Greece culture and ideas.

· History Channel: Decisive Battles (YouTube) http://www.youtube.com/watch?v=8ew4qCi--QY
· (Warning, the documentary contains graphic depictions of violence, please check to see if it is appropriate before showing to your class) Battle of Thermopylae: This is SPARTA! | History Channel Documentary http://www.youtube.com/watch?v=e2hJ5d0dPb8
Details:

· Battle of Thermopylae: Military History http://military.discovery.com/battles-history/thermopylae.htm
· The Battle of Thermopylae website: http://www.battle-of-thermopylae.eu
· Wikipedia: http://en.wikipedia.org/wiki/Battle_of_Thermopylae
· The Four Most Important Battles Of Ancient Greece http://all-that-is-interesting.com/the-four-most-important-battles-of-ancient-greece/2/#tSsOJGxx5yz6RIMz.99
Story:

· The Battle of Thermopylae: Spartans v. Persians: British Museum http://www.ancientgreece.co.uk/war/story/sto_set.html
· Greco-Persian Wars: Battle of Thermopylae: Weider History Group http://www.historynet.com/greco-persian-wars-battle-of-thermopylae.htm



Appendix 1 – Divisions of Culture Grid

	DIVISIONS OF CULTURE

	War
	Family
	Shelter
	Work
	Child Rearing
	Embellishment

	Worship
	Myth & Memory
	Nourishment
	Learning
	Travel
	Celebration

	Law
	Health
	Clothing
	Leisure
	Climate (environment)
	Territory


Appendix 2 – Generic Outcomes Grid

	Information Sources

Leaflets, newspapers, guide books, newsletters, manuals, reports, books, children’s stories, code books, brochure, letters, diaries, procedures, time capsules, time lines, graphs, data, portfolios
	Electronic Media

Films, radio programmes, podcasts, websites
	Art Forms & Performance

Paintings, sculpture, murals, photographs, graphic art, comics, tapestry, ceramics, fabrics, frieze, poems, plays, dance, music

	Displays

Art displays, museum exhibitions, collections
	Proposals

Designs, maps, illustrations, instructions, tours, plans
	Advising & Promoting

Adverts, warnings (ie. environmental), campaigns, signs

	Presentations

Power-points, pitches, speeches, demonstrations, ceremonies, guided tours
	Pastimes

Games, board games, card games, collections, information cards (ie. Top Trumps etc), toys, models
	Testing

Test papers, exams, investigations, questionnaires


Appendix 3 – Generic Purposes & Processes Grid

	Informing
	Teaching
	Educating
	Coaching
	Instructing

	Guiding
	Explaining
	Inducting
	Persuading
	Advising

	Demonstrating
	Expressing
	Entertaining
	Warning
	Testing

	Supplying
	Protecting
	Maintaining
	Preserving
	Recording


	Places

Landscape, maps, models, aerial views.  scene of events, environment
	Buildings & Structures

Company HQ, rooms, cellars, attics, sheds, outbuildings, fences, garages, bridges. plans, architectural drawings
	Portals & Barriers

Entrances & exits, doors, gates, fences, walls, gate-keepers & security guards,
	Utilities

Heating, plumbing, lighting, disposal, re-cycling, re-using, reducing waste
	Working Environment

Sound, space, resources, human interactions, access to food & water, shops, message boards

	Planning & Preparation

Plans of action, means of entry, lists, procedures, things to consider – materials, equipment & resources, problem solutions, maps and schemas
	Equipment, Machinery, Materials & Resources
Vehicles, special machinery, computers, cameras, safety, specialist equipment, clothing – suits, helmets, boots, gloves
	Transport

Ways of travelling to work, vehicles used by the co., car parks, garages, air-strips, helicopter-pads
	Maintenance & Repair

Maintaining & repairing: equipment, machinery, buildings, structures, enclosures
	Building Security

CCTV, codes, procedures, guards, dogs, fences, towers, safes, ID cards, card-readers, scanners, keypads, passwords/numbers,

	Safety

Emergency procedures, evacuation, fire-drill, emergency exits, first aid, communications, use of fire extinguishers & other equipment, health & safety regulations
	Preserving & Protecting Information

Archivies vaults, safes, encryptions, codes, access procedures
	Protocols & Procedures

For effective working, for meetings, for dealing with people at & out of work, for working safely, dealing with dangerous situations, dealing with complaints,  rotas, timetables
	Customs

Entering the building, celebrating success, welcoming guests/new employees
	History/Possible Futures

Timeline, journal, photos, diaries, videos, photographs, letters, artefacts, memories, memorials, dreams/nightmares, hopes, plans

	Meetings

Meetings for: making decisions, sharing information, planning next moves. Meeting with: clients, customers, bureaucrats
	Employment

Job descriptions, job adverts, tendering, sub-contracting
	Jobs

Areas of responsibility, special duties, collaborative possibilities
	Training & Staff Development

In-service presentations, demonstrations, simulations, videos, training manuals, booklets, posters, exams,
	Induction For New Employees

Presentations, demonstrations etc. by existing employees

	Human relations

Agreed practices & values, support for employees’ families, crèches, wheelchair access
	Health & Well-being

Work/life balance, questionnaires, exercise, health information, medical care, first aid, medical emergency procedures
	Comfort & Refreshments

Cafeteria, drinks machine, fruit/water at work, staff room, toilets, showers
	Internal Communications

Messages, notes, meetings, e-mails, circulars, phone calls, text-messages,  incident board, mobiles
	External Correspondence

Letters, e-mail, fax, phone calls, cards,  postcards, video/text messaging

	Providing Information

Writing reports, making films, giving interviews, making presentations & displays, taking photographs
	Presenting Information

Website, reports, business cards, power-points, leaflets, books, posters, films, display boards, guides, manuals, signs, photo albums
	News

Dealing with the media: newspapers, TV news, radio, magazines. Preparing press releases, interviews, briefings
	Advertising

Promotion, activities/products, posters, letters, leaflets
	Displaying

Wall displays, slide-shows, short-films, posters, leaflets, exhibitions, photos, awards, past accomplishments, website

	Portfolio

Company portfolio, history, past work, personnel, booklet, website
	Company

Identity & Values

Logo, slogan, poster, co. sign, website, 
letterhead, flag, motto
	Gathering Information

Researching using: the internet, books, video, interviews, newspapers, museums, libraries, DVD, TV, databases
	Cataloguing & Recording

Films, photographs databases, folders, archives, store rooms, vaults, filing-cabinets, incident books, journals, log-books, diaries
	Client/s

Profiles, pictures, personalities, background, family, company history


Appendix 4 – Generic Tasks Grid
List of items found in the cave: 

· The very dry atmosphere has help keep many of the artefacts well preserved.

· There can be more than one of each item. 

· This is meant to be a mystery, so don’t feel obliged to tie up all the loose ends. It is not clear to the archaeologists from the evidence available, why the young soldier was in the cave, why there are so many different items with him, and why he is alone.

1. Evidence of a fire

2. Contents of bag – personal items, a comb, a small knife, a whet stone, an ivory needle, two bone dice, a fish hook, three coins, , 

3. Several swords

4. Signs of injuries on young soldier’s body, including old injuries long healed before death

5. Good teeth and bones

6. Breast plate

7. Spears

8. Helmets

9. Sets of greaves

10. Religious items – small stone carved figures

11. Small items of jewellery

12. Shields of various kinds

13. Vases for carrying wine etc
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Purple – Material resources of the team


Green – Social/cultural/historical dimensions of the team


Red – Interactions with people within the team


Blue – Interactions with people outside the team











